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SECTION C:  QUALITY OF PROJECT SERVICES 

1. The extent to which the services to be provided by the proposed project are appropriate 

to the needs of the intended recipients or beneficiaries of those services. 

Description of Project Services: 

The project activities and strategies for the Laney AANAPISI project are designed 

specifically to respond to the identified needs of the target population and to increase the 

institution’s ability to serve this set of students.  To achieve the stated project objectives, Laney 

will undertake a set of four interrelated activities: 

Laney AANAPISI Initiative:  Key Activities for Transfer Readiness Demonstration Project  
1. Establish an AANAPISI Student Success Center. 
2. Offer AANAPISI learning communities focused on transfer and integration of instructional and 

student support services. 
3. Provide professional development for Laney faculty/staff related to serving AANAPISI students. 
4. Conduct disaggregated research on the Laney AANAPISI student population to track educational 

outcomes over time and inform services and student engagement activities. 
 
1) AANAPISI Student Success Center:   

The centerpiece of the project will be the opening of a new Laney College AANAPISI 

Student Success Center, shortly after the start of the designated grant period, in November 2010.  

The creation of the center will mark Laney’s first step in institutionalizing its AANAPISI 

Initiative and establishing a centralized space for resources, research, planning, and 

programming related to the college’s AANAPISI population.   

Centrally located in a space near the Student Union and the library, the AANAPISI Student 

Success Center will provide an easily accessible venue for students to register for related 

programs and services, receive targeted academic advising and transfer counseling, and attend 

small-group orientations and workshops.  It will also provide a place for administrators, faculty, 

counselors, and project staff to gather for related planning meetings and professional  
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development workshops.  In addition, it will house the new college-based AANAPISI research 

effort, which will provide valuable data on Laney’s AANAPISI students. 

The AANAPISI Student Success Center will provide the foundation for building a year-

round schedule of academic, student support, and enrichment activities geared toward promoting 

the needs and interests of AANAPISI students on campus.  Future activities may include 

conferences, seminars, publications, and cultural activities.  The first priority will be transfer-

related instructional and student support services, and establishing capacity to conduct a 

longitudinal study on the AANAPISI population to inform institutional priorities and practices. 

2) AANAPISI Learning Communities:  

Focus and Approach:  Targeted academic intervention will be a key piece of the Laney 

AANAPISI Initiative’s transfer readiness demonstration project.  This will take the form of 

curricular learning communities for AANAPISI students interested in degree attainment and/or 

transfer.  Three concurrent transfer-oriented learning communities will be created with the 

following features and linked services: 

Laney AANAPISI Learning Communities: Key Features List of Linked Support Services 
 Transfer focus:  Targets transition into transfer track 

Mathematics, English, and ESL courses for AA/AS 
degree attainment and/or transfer 

 Two-semesters (1-year) in length 
 Small class size (25 students) maximum; cohort-based 
 Links academic class with related tutoring class and 

career exploration/transfer readiness counseling class 
 Provides comprehensive student support services 

 Academic assessment/counseling 
 Student Educational Plan (SEP) 
 Financial Aid application support 
 Transfer and career counseling 
 College tours of 4-year universities 
 Individualized/small group tutoring 
 Linkages to campus resources 
 Career and personal counseling 

 
Laney’s AANAPISI population is a diverse student population with varying levels of 

academic skills and English language ability.  For this reason, the planning team decided not to 

create a typical learning community combining different academic subjects, as it would be too 

hard to recruit students who were at the same level in both Mathematics and English.   
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Instead, they decided to create two subject-based learning communities, one for math and one for 

English. (Note: Students may enroll in both learning communities concurrently or successively.) 

A third learning community has been designed for AANAPISI students who are also English 

language learners.  While many ESL students come to Laney for reasons other than to earn a 

college degree, there is a sizable population of younger ESL students who are interested in 

degree attainment and transfer who could benefit from targeted support.  This project will 

provide a pipeline from ESL writing classes into core English classes for graduation and transfer. 

The planning team worked with faculty and administrators to identify key entry-level courses 

in Mathematics and English required for degree attainment and transfer.  They then paired each 

course with its immediate pre-requisite, with the idea that if the college could work with a cohort 

of students as they move through this sequence, the college could strengthen student preparation 

for and success in the entry-level transfer class and improve term-to-term persistence for this 

group at a critical juncture in their academic pathway.  By providing intensive academic 

planning, financial aid linkage, and transfer counseling to this cohort, the college is maximizing 

the chances that these students will persist and graduate/transfer on time.  

The tutoring component of the proposed linked learning communities model dovetails nicely 

with the college’s tutoring initiative.  Last year Laney hired a tutoring coordinator to strengthen 

tutorial support across the curriculum.  The college is now introducing a new tutor certification 

program that will prepare tutors to conduct individual and small group tutoring for this project. 

The learning communities will also contain a leadership component, encouraging students to 

work together on campus/community service projects and events.  Students from all three 

learning communities will tour four-year universities and attend AANAPISI-related events. 
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Overview of AANAPISI Learning Community in Math 
 Fall Semester Spring Semester 
 
 
 
 
 
Math 
Cohort 

 Math 203--Intermediate Algebra (4 units):  
Intermediate algebraic operations: 
Introduction to probability, descriptive 
statistics, and inferential statistics. 
Prerequisite for Math 13 entry-level 
transfer course. 

 Learning Resources 501—Supervised 
Tutoring (non-credit): Supervised tutoring, 
either individually or in small groups, to 
improve student success in college 
courses.  (Linked to Math 203). 

 Counseling 207A--Career Exploration  
(1 unit):  Occupational assessment tools; 
practice in networking, informational 
interviews, research on employment 
opportunities and trends, and resources 
used in job search. 

 Math 13—Introduction to Statistics  
(4 units):  Theory and practice of statistics 
and collecting data. AA/AS degree 
applicable; meets CSU and UC transfer 
requirements. 

 Learning Resources 501—Supervised 
Tutoring (non-credit): Supervised tutoring, 
either individually or in small groups, to 
improve student success in college 
courses.  (Linked to Math 13). 

 Counseling 221A—Preparing for College 
and University Transfer (1 unit):   
In-depth information and assistance for 
the transfer process to four-year colleges 
and universities.  Covers requirements, 
admission procedures, application 
deadlines, financial aid and scholarships. 

 

Overview of AANAPISI Learning Community in English 
 Fall Semester Spring Semester 
 
 
 
 
 
English 
Cohort 

 English 201A—Preparation for 
Composition and Reading (4 units):  
Introduction to college-level reading and 
writing of expository prose. AA/AS degree 
applicable. Prerequisite for English 1A, 
entry-level transfer course. 

 Learning Resources 501—Supervised 
Tutoring (non-credit): Supervised tutoring, 
either individually or in small groups, to 
improve student success in college 
courses.  (Linked to English 201A). 

 Counseling 207A--Career Exploration  
(1 unit):  Occupational assessment tools; 
practice in networking, informational 
interviews, research on employment 
opportunities and trends, and resources 
used in job search. 

 English 1A—Composition and Reading 
(4 units):  Reading and writing expository 
prose; critical thinking; identifying logical 
fallacies; and reasoning inductively and 
deductively. AA/AS degree applicable; 
meets CSU and UC transfer 
requirements. 

 Learning Resources 501—Supervised 
Tutoring (non-credit): Supervised tutoring, 
either individually or in small groups, to 
improve student success in college 
courses.  (Linked to English 1A). 

 Counseling 221A—Preparing for College 
and University Transfer (1 unit):   
In-depth information and assistance for 
the transfer process to four-year colleges 
and universities.  Covers requirements, 
admission procedures, application 
deadlines, financial aid and scholarships. 

 
AANAPISI ESL students who are interested in obtaining an AA/AS degree or transfer will 

follow a similar path to the English cohort, focusing on a sequence of linked classes identified by 

the ESL Department as providing a solid foundation for ESL students interested in transfer: 
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Overview of AANAPISI Learning Community for ESL Students 
 Fall Semester Spring Semester 
 
 
 
 
 
ESL 
Cohort 

 ESL 201B—Writing 4 (5 units):  
High intermediate level of writing; further 
development of academic writing skills 
with focus on well-developed paragraphs 
and short essays. AA/AS degree 
applicable.  Prerequisite for ESL 21A  

 ESL 218A—Writing Workshop  
(1.5 units):  Individualized instruction in 
writing by trained ESL instructor and 
tutors.  Emphasis on pre-writing, thesis 
control, and essay organization.  

 Counseling 224—College Preparedness  
(2-3 units):  Acquisition of college success 
skills: Time management, good study 
habits, effective note taking, goal-setting 
strategies, educational planning, and use 
of library and other learning resources. 

 ESL 21A—Writing 5 (Composition and 
Reading) (5 units):  Advanced level of 
writing; focus on reading; developing 
expository ideas, and writing expository 
essays. AA/AS degree applicable; meets 
CSU and UC transfer requirements. 

 ESL 218B—Writing Workshop 
(1.5 units):  Recommended preparation: 
ESL 218A. Individualized instruction in 
writing by trained ESL instructor and 
tutors.  Emphasis on essay organization 
and idea development. 

 Counseling 57—Career and Life 
Planning (3 units):  In-depth career and 
life planning:  self-exploration, identifying 
values, interests, needs, and goals; 
examining career choices. 

 
Eligibility, Recruitment, and Intake for AANAPISI Learning Communities: 

 Laney will provide 75 learning community slots per semester for AANAPISI students—25 

slots per learning community.  To be eligible to join one of the three AANAPISI learning 

communities, a student must have completed the pre-requisites for the required Fall semester 

course (Math 203, English 201A, or ESL 201B) or assess into this course (for new students).   

AANAPISI students will be give priority registration. (Note: If slots are not filled two weeks 

before class, registration will be opened to other students.)  Targeted recruitment will begin at 

the beginning of the Spring semester each year of the project, to identify a full cohort for the Fall 

and get students registered for the learning community courses and linked up with Financial Aid. 

Project staff will visit the pre-requisite classes and announce the program.  The program will also 

be advertised through multi-lingual flyers, the college web site, class schedule and catalog, 

individual academic departments, campus counseling services, and the Laney student newspaper. 

Interested students will meet with the designated counselor at the new AANAPISI Student 

Success Center, who will have them complete an intake form and application and help them to 
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register for classes.  The counselor will also set an appointment for them with a Financial Aid 

Specialist and link them to other student support services, such as EOPS and CalWORKS. 

During their time in the two-semester AANAPISI learning community, each student will be 

required to sign a participation agreement (contract) and meet with the AANAPISI counselor at 

least three times, a model of scheduled engagement successfully used by EOPS.  The first 

session will consist of assessment and registration.  Additional sessions will focus on creating a 

Student Educational Plan (SEP), registering for the next semester for the three linked courses and 

Financial Aid, and monitoring progress towards goals and use of campus resource services.  

Each student will meet with a transfer counselor before exiting the program, to ensure that they 

are on track with graduation and transfer requirements.  They will also attend workshops on 

leadership, financial literacy and tour four-year universities. 

3) AANAPISI-Related Professional Development:   

The professional development component will take two forms:  The first is specialized 

training for faculty and counselors serving the AANAPISI learning communities.  During the 

first semester of the grant contract, Laney will bring in a learning community specialist from 

Evergreen State College to provide an intensive on-site training for the AANAPISI learning 

community faculty and counselors.  Evergreen is a leader in adapting the learning community 

model to the needs of community colleges.  In Summer 2011, the learning community faculty 

and counselors will attend Evergreen’s nine-day summer training.  They will also attend annual 

conference and refresher trainings on the latest developments in the field and will network with 

other community college AANAPISI programs to build a professional learning community, 

sharing best practices.  They will train other Laney instructors and staff in this model. 
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The second type of professional development activity will be ongoing campus-wide forums 

for all Laney faculty and staff.  This may take place during the regularly scheduled professional 

development days or be offered as separate events.  The focus will be on recruiting educational 

speakers and trainers to enhance the knowledge of Laney faculty and staff members in order to 

reframe the institution’s models for instructional and student support services. 

4) AANAPISI Research and Use of Student Data:  

The final component of the proposed grant project focuses on research and use of student 

data related to the AANAPISI student population.  In this component, Laney plans to undertake 

two activities.  First, Laney will create a college-based data system, in alignment with District 

and State data collection and reporting requirements, to track AANAPISI student data on site and 

collect and disaggregate by various ethnic sub-groups or other factors, as needed.  

In its data collection methods and its approach to data analysis, the college will use an 

“equity lens,” an approach that takes into account the diversity of AANAPISI student 

experiences and incorporates student voices into the planning and evaluation process.  This will 

be essential to monitoring AANAPISI student success and understanding student needs. 

A second interrelated and equally important data project will be the design and 

implementation of a longitudinal study, in alignment with the State’s student data reporting 

requirements for community colleges.  The longitudinal study will allow the college to track 

cohorts of students over time, both within and outside of the AANAPISI learning communities, 

and by AANAPISI sub-group and other variables, such as age and gender or zip code, so as to 

gain a more informed understanding of AANAPISI student demographics, educational patterns, 

and academic performance over a period of time.   
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The end goal is to have the systems and policies in place at the college and a significant amount 

of useful, accurate data collected by the end of the project.  This will enable better decision-

making about services, programs, and the allocation of resources to this population. 

2. The extent to which the services to be provided by the proposed project reflect up-to-

date knowledge from research and effective practice. 

Rationale for Strategies and Activities Included in the Project Design: 

In developing the strategies to be used (i.e., learning communities, integrated academic and 

support services, targeted tutoring, and subject-based study groups), Laney drew upon “lessons 

learned” from its own experience with learning communities and bridge programs. It also studied 

the experience of model learning communities at other colleges within the District, such as the 

Asian/Pacific American Student Success (APASS) learning community at College of Alameda. 

Laney already has two ethnic specific learning communities in operation on its campus—one 

for Latino students, and one for African American students—that integrate academic 

interventions and students services.  It also has programs, such as Project Bridge and the 

Gateway to College program, to increase college-going rates for extremely educationally 

disadvantaged students.  In addition, Laney has state programs for low-income students, such as 

CalWORKS and EOPS, which link students to financial assistance and student support services.  

Many of these learning communities integrate cohort-based instruction, designated tutoring, 

and intensive student support services.  While these programs vary in focus and structure, they 

all share one thing in common:  they have shown that carefully tailored learning communities, 

combined with support services and access to Financial Aid, result in higher retention and 

persistence rates for at-risk students. 
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A survey of the literature in the field also supports the appropriateness of these strategies and 

activities for the target population and underscores the likelihood that the project activities will 

successfully address the identified needs. 

Fostering Student Engagement and Community for AANAPISI Students: 

One of the primary purposes of the proposed Laney AANAPISI Student Success Center is to 

promote engagement of AANAPISI students in the college.  It will provide a visible center for 

research, study, and dialogue that acknowledges their presence, needs, and experience and 

affirms their importance on this campus through the services and programs offered.   

Positive engagement is crucial to student success and is a critical part of healthy student 

development. “Tinto (1975) explains that involvement is necessary for integration into the 

college environment, and integration increases the likelihood of persistence.” (Chang, 2005, p. 

770).  Other researchers have pointed out that “Failure to connect with others on campus, 

including peers, student organizations, faculty, and/or staff contributes more to voluntary 

withdrawal than almost any other factor (Brittenham et al, 2003)” (Barbatis, 2010, p. 20). 

One critique of traditional student development models, such as Tinto’s, is that they overlook 

potential differences in student developmental processes with regard to race and ethnicity. 

Instead, “such theories assume that the experiences and development of students are similar, 

regardless of their race or ethnicity…However, race can play a substantial role in the student 

experience, especially for Asian Pacific Islanders and other minority groups” (Teranishi, 

Behringer, Grey & Parker, 2009, p.60).  

 

 



Laney College                                          2010 AANAPISI Program Application, Page 34 

ESL students, in particular, often report feeling marginalized or invisible on campus because 

of their cultural differences and linguistic styles.  Researchers point out that “immigrant students 

may be unfamiliar with the forms of academic work required to succeed in the American 

educational setting and may be culturally inhibited from seeking help from counselors and 

academic advisors (Do, 1996)” (Chang, 2005, p. 775). 

What is needed, researchers argue, is a student development model that incorporates the 

AANAPISI experience.  For example, “Kodama, McEwen, Liang, and Lee (2002) suggest that 

alternative student development theories, based on the specific experiences and development of 

AAPI students themselves, should be used to understand those students’ experiences” (Lew, 

Chang, &Wang, 2005, p. 71).  Following this recommendation, student engagement strategies 

should encourage identity and community, rather than the traditional model of assimilation.  As 

one researcher put it: “In contrast to Tinto (1975), Astin’s (1984) theory emphasizes that, rather 

than change and assimilate to the institution’s culture, college students should maintain their 

individuality yet become socially engaged in programs and initiatives (i.e., college activities, 

classroom involvement, faculty interaction, etc.)” (Barbatis, 2010, p. 18).   

The proposed AANAPISI Student Success Center, through its learning communities and 

other activities, will provide a forum for Laney AANAPISI students to achieve academic 

integration while maintaining and validating their own cultural identity and experience.  The 

Laney AANAPISI Center will also involve its community partners, such as the Native American 

Friendship House and Asian Health Services, in providing support services appropriate to 

AANAPISI students. It will also conduct outreach to local high schools with high AANAPISI 

enrollment, as well as to the East Bay Asian Youth Center, to inform students about the program. 
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Providing Faculty Engagement Opportunities:  

Study after study has found “faculty-student interaction to be integral to college student 

development and achievement (Astin, 1993; Lamport, 1993; Terenzini, Pascarella, & Blimling, 

1999)” (Chang, 2005, p. 769). Many studies of faculty-student engagement, however, focus on 

four-year university students and posit that the traditional college student is college-age, white 

and middle class, and living on campus.  Little has been written about faculty-student 

engagement strategies specifically for community college students, who do not generally fit this 

traditional profile (e.g., most are part-time, working adults who commute to class and juggle 

work and family responsibilities; many are students of color, low-income, immigrant and/or the 

children of immigrants, and non-native English speakers).   

Community college students have different needs and are “primarily concerned with 

curricular and academic issues (Hagedorn et al., 2000)” (Chang, 2005, p. 10).  The Laney 

AANAPISI learning community model acknowledges this, providing a curricular-oriented 

learning community with support mechanisms to help students move through the pipeline to 

graduation and transfer.  Faculty-student interactions will take place in class, with instructors 

who are trained to work with and actively engage the target population.  The counselors and 

tutors in the linked classes and services will share this proactive approach. 

Research indicates that non-traditional students, particularly minority students, are more 

likely to get involved when faculty members take an active role in assisting them; merely 

providing opportunities for interaction is not enough.  “Because taking the initiative to engage 

with faculty is difficult and culturally foreign to many of these students, community college 

faculty members must be active in approaching and assisting them.” (Chang, 2005, p. 792).  This  
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may be particularly true with Asian students.  “Chang (2005) found that APA students are least 

likely of any racial group to interact with faculty at community colleges…Community college 

counselors, therefore, need to be proactive in reaching out to APA students and referring them to 

helpful faculty and campus resources” (Lew et al, 2005, p. 7).  Other studies have pointed to 

increased benefits (improved grade point average) from regular faculty-student interactions for 

other minority groups, including Native American students. (Chang, 2005, p 772). 

Benefits of the Learning Community Model, Study Groups, and Tutoring for Target Population: 

Learning communities are widely documented as an effective instructional strategy for 

improving the engagement and educational outcomes of students, particularly educationally-

disadvantaged students.  “A wide range of learning community studies demonstrates their 

potential to affect student outcomes such as involvement, learning, satisfaction, grade point 

average, and persistence (Andrade, 2007; Pascarella & Terenzini, 2005; Zhao & Kuh, 2004)” 

(Smith, 2010, p. 264).  

The Laney AANAPISI learning communities will incorporate linked study groups and 

tutoring, two strategies that have been shown to be beneficial for students who are struggling 

academically.  For non-traditional students, for example, “interacting with faculty as a member 

of a study group rather than individually may be less intimidating and more appealing for 

students” (Chang, 2005, p. 793).  For ESL students, in particular, studying with peers has been 

shown to improve learning outcomes and spending time with tutors appears to be particularly 

important for non-native English speakers as it gives them time to practice and build their 

language skills in a safe and supportive environment (Smith, 2010, p. 9-12). 
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Importance of Professional Development for Faculty and Staff: 

Laney College’s conceptual framework for the professional development component of the 

AANAPISI project is predicated on the notion of cultural competency.  “A culturally competent 

organization is engaged in an intentional and continuous process of learning about and 

responding to the cultural context of the communities and people it serves” (California 

Tomorrow, 2006).  Cultural competency is one of the main ingredients in closing the disparities 

gap in student achievement.  It’s the way students and educational institutions can come together 

and talk cognitive and affective student development concerns without cultural differences 

hindering the conversation, but enhancing it (Cross et al, 1989; Isaacs & Benjamin, 1991).  

To this effort, the Laney College AANAPISI project will develop an educational 

environment that is respectful of and responsive to the beliefs, practices and cultural and 

linguistic needs of diverse students that bring about student transformation.  The manifestation of 

change is measured and reflected in attitudes, structures, policies, and services of the 

organization.  Ultimately, this effort attempts to frame and reframe teaching and leadership 

philosophies and pedagogy. 

Importance of Disaggregating Data and Incorporating an Equity Lens Framework: 

Laney AANAPISI Project:  Research-based Recommendations for Student Data Analysis 
1. Disaggregate data for the AANAPISI student population. 
2. Analyze student success indicators within each sub-group versus comparative race 

categories. 
3. Solicit qualitative data from students, as well as tracking quantitative data. 
4. Tailor interventions to the actual needs of the various segments of the AANAPISI population.  
5. Institutionalize policies and mechanisms for student data collection that invite student input 

and participation and employ an equity lens in the analysis of all institutional data. 
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The Laney AANAPISI project will use the latest recommendations from the field of 

academic research to inform the student data collection and analysis component of the project.  

The rationale behind this effort is to counteract inaccuracies in student data collection and 

analysis that may be inherent in traditional research frameworks and institute new practices so as 

to more accurately measure the success of the college’s AANAPISI students.  

As recent research has pointed out, “normative frameworks unfairly, and often incorrectly, 

position AAPI students as the least in need of academic, financial, social, and psychological 

support” (Teranishi et al, 2009, p. 65).  To remedy this, the National Commission on Asian 

American and Pacific Islander Research in Education (2008) has observed: “...policies that must 

be examined at the college and university level are those that involve institutional reporting on 

students…Researchers have suggested that two practices be implemented to provide accurate 

and useful data collection:  disaggregating AAPI data by ethnicity and ensuring that AAPI data 

are not aggregated with Asian foreign national data” (Teranishi et al, 2009, p. 58).  

Laney College will institute new research policies and practices while piloting its AANAPISI 

learning communities.  In this way, the college can fine-tune its ability to understand and support 

student outcomes and amass a body of knowledge on the needs, challenges and successes of its 

AANAPISI population.  Ultimately, the research and data from this project will help 

institutionalize the successful aspects of the AANAPISI learning communities.  To conclude 

with remarks of one researcher on the value of learning communities for ethnically diverse 

community college students:  “Analyzing the impact of learning communities on students who 

are most at-risk for attrition can inform community college administrators, admissions personnel, 

and faculty about the at-risk students’ experiences” (Barbatis, 2010, p. 24). 


